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INTRODUCTION

The use of Structured Academic Controversy (SAC) as a cooperative learning activity in a learner-centred classroom holds much promise in helping teachers deal with the “conflicting” needs of having to teach both skills and content, and trying to make the subject as interesting as possible for students, in addition to the other aims and objectives of the curriculum as denoted by the MOE.  The purpose of this paper is not to propose that SACs be used instead of direct teaching methods, but to suggest also that SACs would be a very useful activity for teachers in developing a pedagogy for Social Studies teaching.  Direct teaching has its place, particularly in helping students learn and understand about difficult concepts and important content.  However, as in the multiple-intelligences theory, the “overuse” of such a pedagogy will only appeal to a limited group of students in the Social Studies classroom.

LITERATURE REVIEW

Most of the current literature on the use of SACs has been written by the original developers of the SAC, David W. Johnson and Roger T. Johnson, as well as associates such as Karl A. Smith.  In all their work and research, they have shown that SACs provide for a high level of intellectual involvement among all participants, higher levels of creativity and greater levels of advocacy, while promoting active listening and negotiation skills.  This results in an increase in achievement scores among the participants, higher levels of retention, greater task involvement among all group members in the SAC, and consequently, higher levels of self-esteem.  References are provided at the end of this paper for those interested in trying out the SAC in their own classroom.

What are Structured Academic Conflicts About?

It has been widely proposed that conflict produces an inclination to search for the truth.  In a conflict, the cognitive structure of a person involved in a conflict is forced to shift, and promotes the transition of one level of cognitive reasoning to another (D. Johnson, R. Johnson & Smith 1996).  The person is forced to drop the egocentric stance taken in debating a conflict to accommodate other people’s perspectives.  In doing so, the person enters into an environment of cognitive interaction with peers.  In accommodating the views of others, the current cognitive structure of the person has to change and re-organise in order to incorporate the views of others.  This constructivist view of the benefits of conflict is therefore, ideal for the Social Studies classroom, which students enter with their own experiences and understanding of an issue, and leave with a broader and deeper understanding of the issue as a result of the increased knowledge from accommodating others’ views and perspectives.  This is one of the tenets of the constructivist theories, which propose that student individuals need to merge prior and new knowledge, and to engage in classroom-wide discussions, conversations or dialogue to achieve a higher level of understanding and internalisation.

Conceptual conflict is necessary for discovery learning.  The understanding is that knowledge results from social processes i.e. “truth” is derived by scholars seeking consensus through discussion (Johnson, Johnson & Smith, 1996).  But to arrive at an opportunity where such discussion can take place, conflict of ideas, theories and conclusions are necessary.  However, there are some who fear the use of conflict as it can have “negative” results, where students engage in an activity where winning one’s argument is the measure of success.  This therefore, leads to a situation where one person succeeds, while another fails (a “win-lose” situation).  In SACs, this is avoided.  One key feature of the SAC is that the final result must be one where all parties involved are satisfied with the outcome (a “win-win” situation).  Another key feature of the SAC is the need to accommodate different perspectives and points of view.  The whole structure of the SAC at the end of the day is to ensure greater and higher levels of learning, thinking and understanding.

The SAC is also a cooperative learning activity.  The benefits of cooperative learning versus competitive learning or individualistic learning classroom environments is well documented (D. Johnson, R. Johnson & Taylor 1993; D. Johnson, R. Johnson & Qin 1995; D. Johnson & R. Johnson 1988, 1989, 1992, 1993, 1996; D. Johnson, R. Johnson & Smith 1998; Garrett 1998).  SACs exhibit the five basic elements of true cooperative learning arrangements that distinguish it from other small group instructional activities and strategies.  These are (1) positive interdependence where each students believes that success is not possible without each group member believing in the value of the contribution of their own work and the value of the contribution of others, (2) individual accountability without the need to “piggy-back” on the work of others, (3) face-to-face promotive interaction where each member helps, supports and praise each others’ efforts to learn, (4) the use of teamwork skills which are required for the success of group learning, and (5) group processing where groups assess their own level of learning achieved individually and as a group, and in maintaining effective working relationships with all group members (D Johnson, R. Johnson & Smith 1998).

In addition, the hypothesis that intellectual challenges posed through the academic controversy would promote higher-level reasoning, critical thinking and metacognitive thought is based on a number of premises:

1. When individuals are presented with a problem or decision to make, they have an initial conclusion based on categorisation and organising incomplete information, their limited experiences and their specific perspective or position.

2. When individuals present their conclusion and its rationale to others, they engage in cognitive rehearsal i.e. they vocalise their thought processes that have led them to make that conclusion.  It also helps them to deepen their understanding of their specified position and discover higher-level reasoning strategies.

3. Individuals are then confronted by other people who have different conclusions based on other people’s information, experience and perspectives.

4. Individuals then become uncertain or unsure about the correctness of their views, conclusions or perspectives, creating a sense of disequilibrium.

5. Uncertainty, conceptual conflict and disequilibrium motivate these individuals into an active search for more information, new information and a more adequate cognitive perspective and reasoning process in the hopes of resolving this uncertainty.  Divergent attention and thoughts are stimulated in what is referred to as epistemic curiosity.

6.
By adapting their cognitive perspective and reasoning through understanding and accommodating the perspectives and reasoning of others, a new, conceptualised, and reorganised conclusion is arrived at.  Novel solutions and decisions are generally qualitatively better.
D. Johnson, R. Johnson and Smith (1996) propose that an SAC should consist of the following steps (Figure 1): 
1. Research and prepare a position – Working in pairs, they develop an assigned position, learn relevant information on it, and plan how to best present the case to an opposing pair with a different perspectives.  This stage also involves case building where pairs of students with the same perspective, compare notes.  This is to build on their positions by sharing the best points available with each other, in order to strengthen their given position to the highest level possible. 

2. Present and advocate their position – At this stage, each pair takes turns to make a presentation of their given perspective with an opposing pair, with each member of the pair participating.  Students are instructed to be as persuasive and convincing as possible.  In the meantime, members of the opposing pair are encouraged to takes notes, listen carefully to learn the information being presented to them, and to clarify anything they do not understand.

3. Engage in open discussion, refuting the opposing position and rebutting attacks on their own position – Students are encouraged to argue forcefully and persuasively for their position, presenting as many facts as possible to support their position.  All groups members are also encouraged to analyse and critically evaluate the strength of the arguments of a position and as well as the presented facts.  Deductive and inductive reasoning is questioned.  They also refute the arguments presented by the opposing pair, following a set of rules and guidelines set down earlier to ensure that the focus of their arguments is on the information and facts as presented, and not on the people presenting these positions.  They are encouraged to assess the different positions, as well as the logic of both positions and the degree of evidence.  They have to keep in mind that a good report of the issue must discuss at some length both perspectives, rather than present a one-sided view-point.

4. Reverse perspectives – At this stage, the pairs drop their original perspective, and reverse positions with the other pair.  In arguing the reversed positions, pairs are encouraged to argue forcefully and persuasively, and to include points which the earlier pair was unable to bring up, or did not do so.  The objective of this stage is to aim for understanding and knowledge of the issue from both perspectives simultaneously. 

5. Synthesize and integrate the best evidence and reasoning into a joint position – At this stage, the four members of the group now drop all debate and advocacy; instead, they synthesize and integrate all that they have learnt into a factual and judgmental conclusion, which is summarised into a joint position which all members can agree on.  They finalise their report, and present their report to the rest of the class (all four members are required to participate in the presentation).  Follow-up activity to determine the level of learning and understanding can include writing individual essays or taking tests covering both sides of the issue (D. Johnson, R. Johnson & Smith 1991, 1996, 2000; D. Johnson & R. Johnson, 1992, 1998; D. Johnson, R. Johnson & Holubec 1992).
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What Structured Academic Controversy is Not

Academic controversies are most often contrasted with other inter-group and intra-group activities where conflicts may or may not be present.  The most common contrast is with debates.  SACs are different from debates as in debates, the positions are seen as incompatible, and a judge decides on the eventual winner on the basis of which panel presented the best position.  SACs are also different from concurrence seeking where group members inhibit discussion to avoid any disagreements or arguments, emphasise agreement, and avoid realistic appraisals and evaluations of alternatives.  Concurrence seeking is closely related to groupthink.  The main aim of concurrence seeking is to maintain the harmony already existing between group members.  Finally, SACs are distinguished from individualistic learning, where individuals work on their own with their own set of materials.  Their success or failure is not dependent on others, and there is no interaction between individuals (D. Johnson, R. Johnson & Smith 1986, 1996).

The Advantages of Conflict
Conflict over differences in opinions, ideas, concepts, theories, information and conclusions will always occur, no matter what is done to ensure that it does not occur.  It was reported that one of the most important sources of conflict was the heterogeneous nature of students in a classroom.  In the case of Singapore, this is also not uncommon, given the multi-racial, multi-lingual and multi-religious nature of our society as a whole.

A comparison between controversies with debates, concurrence seeking and individualistic learning reveals that controversy is the only activity that promotes positive goal interdependence rather than negative goal interdependence, and resource interdependence where each group member is responsible for a different set of information.  It also promotes an environment of healthy conflict.  Positive goal interdependence is where all members contribute to the final decision or stand on an issue, while resource interdependence is where students are responsible for different information, and realise the need to cooperate to obtain all the information available.  Overall, the benefits of SACs are wide-ranging.  They include the following:


A. Productivity

SACs promote a higher level of achievement and retention, higher quality decision-making, higher levels of creativity, and greater continuing motivation. 


B.
Achievement and Retention


Controversy results in greater mastery and retention of the subject matter being learned.  Furthermore, students involved in conceptual conflicts resulting from controversies are better able to generalise and apply the principles that they have learnt to a wider variety of situations compared to students who have not been involved in controversies.


C.  Quality of Problem-Solving

The purpose of controversy is to arrive at the highest level of quality in a solution or decision.  Controversies can result in a higher quality level problem solution.


D.  Creativity

Controversy promotes creativity by forcing students to look at an issue from different perspectives and reorganising the available information in a manner that allows for the ability to look at issues in new, more creative perspectives.  It can promote more creative problem solutions, increase the number of ideas, its quality, enjoyment and originality.  It also promotes a greater emotional involvement amongst group members, as well as commitment to solving the problem or issue being presented.  It leads to more creative solutions to more complex problems (D. Johnson, R. Johnson & Smith 2000).


E.  Positive Cathexis

A positive cathexis that generalises to other students, oneself, the subject being studied and the controversy process is also promoted.

F. 
Interpersonal Attraction Among Students 

Although it is still inconclusive, there are suggestions that controversies, while not maximising good relations between group members, does promote greater liking amongst participants compared with debates, concurrence seeking, no-controversy and individualistic efforts.

G.  Perceived Peer Academic Support

Controversies are said to promote greater perceived peer academic support than does individualistic learning or debates.  This perceived higher level of social support leads to higher levels of achievements and students value being part of the class better (D. Johnson, R. Johnson & Smith 2000).


H.  Self-Esteem

There is considerable information and evidence that self-esteem levels of poor-, middle- and high-ability students is higher in cooperative learning compared to competitive learning or individualistic learning environments.


I.  Attitudes Toward  Subject Area


Students who engaged in controversies tend to like the subject better than students who engaged in concurrence seeking and individualistic learning.  As a result, they read more library materials and articles, did more research, requested more information more often, and were more likely to do more optional academic work (D. Johnson, R. Johnson & Smith 2000).


J.  Attitudes Toward Controversy

Although controversy is generally perceived negatively and tends to be avoided, students involved in controversy like their classroom instructional procedures better than other students who did not engage in controversy.  Consistent participation in controversy promotes a more positive attitude towards controversy, and breaks down the negative perceptions of many of using controversy in the classroom (D. Johnson, R. Johnson & Smith 1986).  Overall, students who engage in controversies tend to like the task better compared to students engaged in concurrence seeking.


K.  Perspective- Taking

Students involved in controversies tended to be more sophisticated in the sense that they were able to see their environment, world events and issues from a variety of perspectives.  They are more accurate in their perspectives and also change their perspectives more often, leading to a broader and more complex view of the issue being discussed (D. Johnson, R. Johnson & Smith 2000).


L.  Other Advantages

Students engaged in controversy are usually much more involved in the instructional process by contributing to the discussion, sharing and repeating the information more often, elaborating on the given information, make more high-level processing statements, make fewer  intermediate-level cognitive processing statements, and make more statements to manage the group (D. Johnson, R. Johnson & Smith 1996).


Disagreements that occur within the group provide more information and a greater variety of facts, as well as to contribute to increased changes in the perception of what is salient in the discussion of the issue (D. Johnson, R. Johnson & Smith 1996).


Peer teaching is advocated and used extensively in controversies, and peer teaching can be much more effective in teaching and learning compared with trained professionals under some conditions and situations (D. Johnson, R. Johnson & Smith 1996).


Constructive controversies also teach students basic academic competencies such as the ability to research an issue, and to create a coherent summary of what is known, formulate a logical argument, give a persuasive and convincing presentation of one’s views, critically analyse positions and perspectives of others, give a conceptualised refutation of another’s arguments while also giving a well-conceptualised rebuttal of another’s criticism of their arguments and presentations, view an issue from a variety of perspectives and be able to synthesise diverse positions (D. Johnson, R. Johnson & Smith 2000).

Conditions for Successful SACs
The success of any SAC however, is not definite.  Several pre-conditions and activities need to be made and carried out for SACs to be effective.  As with all different types of controversies, any outcome, whether constructive or destructive, is possible.  To ensure that a positive constructive outcome is achieved through the use of SACs depends on the conditions in which it occurs and how it is managed by the teacher in the classroom.  These conditions and procedures include the following:

1. The goal structure within which the controversy occurs – Controversies must be defined as interesting problems to be solved together as a group rather than as “win-lose” situations.

2. The heterogeneity of the students in class – Heterogeneity among group members leads to a spirited and constructive arguments.  This idea builds on constructivist theories where students bring into any discussion a range of different perceptions, experiences and ideas as well as information.  This leads to more diverse interactions between students.

3. The amount of relevant information distributed to the students – The amount of information given to students must be seen as challenging, and be relevant to the task at hand.  The more information students have at hand, the more learning is possible.  Interpersonal and group skills are also required to ensure that everyone contributes relevant information, and to synthesize the information effectively.  A balanced presentation should be given for each side of the controversy.

4. The ability of the students to disagree with each other without creating defensiveness – Students must feel safe enough to challenge each others’ ideas and reasoning.  This means that teachers need to be clear about procedure and cultivate a trusting environment in their classes.  Furthermore, students must value and respect one another, critically assessing the facts rather than criticising the person.

5. The ability of participants to engage in rational argument – During an SAC activity, students must follow the “canons of rational argument.”  This includes generating ideas, collecting and organising relevant information, reason logically, be able to switch perspectives and be able to come to some conclusion or understanding based on their current understanding and knowledge of the issue at hand. They should keep an open mind and be willing and ready to change conclusions especially if their opponents or opposing pair presents them with arguments that are valid, logical and supported with evidence (D. Johnson & R. Johnson 1988, 1989; D. Johnson, R. Johnson & Smith 1986).

Conflict Management
To prevent SACs from developing into destructive controversies, teachers have the responsibility to teach conflict management skills to their students before embarking on an SAC.  They also need to be taught collaborative management skills.  Students must be able to view and value disagreements as interesting opportunities to learn rather than as personal attacks.  For this, the following list of discussion rules are necessary to be made known and taught to students before the start of an SAC (D. Johnson & R. Johnson 1988):

1. I am critical of ideas, not people.

2. I focus on making the best decision possible, not on “winning”.

3. I encourage everyone to participate and master all the relevant information.

4. I listen to everyone’s ideas, even if I do not agree.

5. I restate (paraphrase) what someone has said if it is not clear.

6. I first bring out all the ideas and facts supporting both sides and then try to put them together in a way that makes sense.

7. I try to understand both sides of the issue.

8. I change my mind when evidence clearly indicates that I should do so.

The Teacher’s Role

The teacher’s role in SACs is to structure the controversy by creating an environment suitable for SACs to be carried out, in orchestrating the activity itself and managing the controversy, and to help students evaluate their performance as well as to check for understanding as a result of the SAC.  Generally, the teacher’s role consists of the following 4 steps (D. Johnson, R. Johnson & Smith 1991, 1996; D. Johnson, R. Johnson & Holubec 1992):

Step 1 – Pre-Instructional Role

This would include the following activities:

1. Arranging the room(s) to be used during the SAC.

2. Specifying academic and controversy skills objectives.

3. Arranging the groups to maximise heterogeneity, and assign roles to students.

4. Planning the materials that would have sufficient information for the SAC and that would have a controversy with differing and fairly well-documented perspectives.

Step 2 – Orchestrating

This would include the following activities:
1. Preparing the academic task for students to undertake.

2. Develop a cooperative structure in the classroom.

3. Discussing and emphasising the procedure for the controversy.

4. Explain the academic task at hand.

5. To specify accountability, either group or individual.

6. To establish the criteria for success and/or failure.

7. To make known to students involved in the SAC the desired behaviours expected of them, as well as the unwelcomed and undesired behaviours.

8. Structure positive interdependence in the classroom.

9. Teach controversy skills and encourage the use of this skill until students perform it automatically.

Step 3 – Monitoring and Intervening
This step includes the following roles:

1. To observe the interaction and behaviour of students.

2. To ensure that students involved in the SAC adhere to the expected behaviours and also adhere to the procedures in the SAC i.e. all students present, advocate, criticise and synthesise.

3. To intervene where appropriate to provide assistance and advise, and to teach skills for effective conflict management and resolution, as well as how to manage controversy.

4. To intervene to ensure a cooperative learning environment with characteristics of positive interdependence, the promotion of interaction between students and their participation, and to encourage the achievement of the social goals of SACs.

5. Provide closure at the end of the activity.

Step 4 – Evaluation and Processing

This step involves the following responsibilities for the teacher:

1. To evaluate the success of the SAC at the point of closure.

2. To evaluate and assess individual and group learning.

3. To help individuals and groups in processing group functioning and the success of using controversy skills.

4. To ensure and promote celebration of group and individual success.

The Use of Structured Academic Controversy 

Generally, not much has been written about the use of SACs in the classroom, although some activities have been suggested e.g. “Acid Rain Precipitation” (D. Johnson, R. Johnson and Smith 1991).  Some attempts have also been made in the use of SACs in other areas e.g. in Natural Resources Education (Jungst, Thompson & Atchison 2003) and in the Physical Education classroom (Overby et al 1996).  These attempts at using SACs have met with a high level of success.  In both cases, the subject not only lends itself to the use of SAC as an instructional activity, but the SAC as an instructional activity is also promoted because of the possible gains and advantages offered through its use.  In Singapore, Academic Controversy is currently being introduced and promoted as a means of engaging students in the learning process, and to capture valuable opportunities to enhance students’ learning (Ip 2003).

Even less has been written about the use of SACs in secondary school-age students, although it has been recognised that with SACs, it is possible for students of all ages to find high-quality solutions to complex problems (D. Johnson & R. Johnson 1988).

Implications

1.  It can be seen from the above discussion that the potential for the use of SACs is great.  This is particularly so in the case of Social Studies as a subject due to its assessment criteria for structured essay questions where the quality of answers is graded using the Levels Of Response Marking Scheme (LORMS).  In this method of assessment, the better quality answers are those which have a wider perspective of the issue or problem being discussed.  The use of SAC in the Social Studies classroom therefore holds many advantages for teachers, including its emphasis on reaching a consensus agreed to by members of the group given opposing perspectives to an issue or problem.

2.  In addition, the promotion of information mastery assists teachers in the teaching of new content required as part of the curriculum objectives of the Social Studies subject as proposed by the subject guidelines.  

3.  Furthermore, the activity promotes an increased positive attitude towards the subject.  It is possible that students will be able to value the subject, not just for its use in helping them understand and internalise problems and issues, but also in its information that it provides to them in helping the understand the world around them better.  

4.  The advantage of instilling a positive attitude towards the subject, and the higher levels of achievement, productivity, creativity and quality problem-solving would also benefit teachers faced by a serious problem expressed by students who find the subject “boring” and of little interest and use to them.  

5.  Social Studies teachers can adapt the SAC for use in teaching skills in dealing with sources, a key feature of the assessment process in Social Studies.  By providing students with a range of resources which may be derived from the given texts, teachers can use this opportunity to teach students to check for source reliability and usefulness, as well as to understand how personal viewpoints, perceptions and conclusions can affect the level of bias in a source.  

6.  Finally, the affective and indirect advantages of the use of SACs such as increased self-esteem levels amongst students provide teachers with additional incentive to use such an activity in the Social Studies classroom.  The teaching of conflict management and resolution, group communication and accountability and the higher levels of self-esteem likely to be experienced in a properly structured and orchestrated SAC is ideal for the fulfilment of the curriculum objectives in the affective domain.  The potential for greater student engagement and therefore, greater levels of learning, understanding and empathising as well as higher levels of cognitive development and learning all show that the SAC could, and should, be included as part of the overall instructional pedagogy for teachers in the Social Studies classroom.

THE STRUCTURED ACADEMIC CONTROVERSY LESSON

In order to further assess the possible use of SACs in the Social Studies classroom in Singapore, an SAC was planned and carried out in a Secondary Three Express class in Mayflower Secondary School.  The co-educational class was a heterogeneous class of 40 pupils of different abilities as well as race and nationalities.  The lesson was planned using the issue of Conflict Within Countries with particular reference to the conflict between the Sinhalese and Tamils in Sri Lanka, one of the topics found in the Social Studies textbook for Secondary Three.

The size of the class allowed for easy grouping (10 groups of four students each).  The topic lent itself to developing an issue with different perspectives, and the academic objectives were clearly spelt out in the lesson plan prepared for the activity (Appendix A).  Students were tasked with coming to a conclusion about the legitimacy of the Liberation Tamil Tigers of Eelam (LTTE).  The question posed read “Is the LTTE a group of freedom fighters or a group of terrorists?”.  In order to utilise the lesson as a means for teaching content as well, sources were chosen from different websites, with 2 perspectives given to the students.

In order to prepare students for the activity, 1 period of 45 minutes was spent going through the rules of the activity.  Discussion rules were also written out on paper and displayed in class for easy reference during any part of the activity.  The importance of respect for others’ views and perspectives, effective listening skills, conflict management skills and discussion skills were also discussed.  It was also important that difficult concepts had to be explained and students had to be aware of the characteristics of “freedom fighters” and ”terrorists” so that students would be able to assess the information given to them and distinguish the various characteristics of freedom fighters and terrorists.

1 period of 45 minutes was therefore spent on defining the characteristics of freedom fighters and terrorists, and this was carried out using a wordsplash activity.  The results of the discussion were also displayed in the class in preparation for the SAC.

On the day before the activity, handouts with the different perspectives were given to the students as homework to read and to digest.  Half of the class were told to read the handouts which were pro-LTTE, while the other half was tasked with reading the handouts that were anti-LTTE.  The students were also given accompanying worksheets (Worksheet 1A and 1B) to complete when reading the material given in the handouts.  The handouts and accompanying worksheets can be found in Appendix B.

The actual activity was carried out over 2 periods (1 ½ hours).  A recall activity was first carried out to ensure that students were clear about the characteristics of freedom fighters and terrorists.  This was followed by an activity which allowed students to meet up with a similar pair of students with the same handout, to share their ideas, conclusions and perspectives (Case Building).

Students were then asked to present their positions to their other group members (opposing pair).  During this activity, careful monitoring of the class to ensure that all points in the chosen perspectives are presented first had to be carried out.  There was also the need to make sure that the listening pairs were taking notes in the worksheet provided for this purpose (Worksheet 2).  Finally, the teacher had to ensure that all group members participated in the presentation; this is important to realise not just student engagement in the activity, but also helped to create a sense of ownership of the information provided.

After the end of the presentations, students were allowed to debate.  It was emphasised to students that they had to advocate their positions forcefully and persuasively, and attempt to sway the opposing pair to their side of the argument.

After the debate, students were then given the handout which they did not read, and were asked to drop their positions and change perspectives.  They therefore had to read new material given to them.  In this activity therefore, students acquire additional information that leads to a conflict with their original conclusions and perspectives.  They were also tasked with presenting their new perspectives to the opposing pair in turn.

After the second round of presentations, students then had to put their communications, negotiation and conflict management skills to practise when they were tasked with reorganising their conclusions and adapting to the new situation of having new information which would affect their first conclusion or perspectives.  They were also asked to come up with a group conclusion, with the help of an additional worksheet given to them (Worksheet 3).  At this point, it was emphasised that students had to come with a conclusion incorporating ideas and information from both perspectives (a win-win outcome).  Students were also told that groups with largely one-sided conclusions would not be graded highly to encourage them to seek a fairly well-balanced conclusion.  Their conclusions were then written out on large sheets of paper and displayed for the rest of the class to see.  In addition, some groups were encouraged to present their conclusions to the rest of the class. To gauge the success of the SAC, students were then tasked with writing a  structured essay based on the following question given to them by the teacher as homework:  “The LTTE is a group of terrorists.”  How far do you agree with this statement?  Explain your answer.
In addition, to further obtain information on the value and success of the SAC, a post-activity survey was conducted, and the findings analysed for further discussion.  Students were asked to rate the activity overall, as well as to rate the different steps in the activity.  This was based on a scale of 1 to 10, with a score of 1 being very low and 10 being excellent.  A score above 7 was classified as being good.  This was carried out immediately on the following day, but on that day, several students were absent from school.  Therefore a total of 33 responses were obtained out of the class size of 40 students.

The lesson was video-taped for further observation of teacher strategy as well as to confirm teacher observation, and to validate the findings from the survey.  

Teacher feedback was also taped. 

Some of the pupils were also interviewed to gain additional perspectives on the outcome of the lesson.  The interviews were also important in validating the written survey responses from the students.  

FINDINGS FROM THE SURVEY AND REPORT OF TEACHER OBSERVATION OF THE SAC ACTIVITY

Post-Activity Survey Findings
Generally, students found the activity enjoyable and enriching.  The overall average scores can be found in the graph below.  They rated the SAC overall as good, with an average rating of 7.55.  They praised the activity for being unique and liked the activity for giving them the opportunity to work with their peers.  The different steps were also rated, and students indicated that they enjoyed the debate the most, giving it an average rating of 8.06, while they rated the wordsplash activity the lowest, with an average rating of 6.82.

Other steps in the SAC which were rated good or better (above 7) were the case building step (average rating 7.79), the quality of the reading materials given to them as part of the SAC (average rating 7.36) and the presentation of perspectives (average rating 7.06).

When asked to indicate the reasons for their rating, 27 students surveyed (84.4%) indicated that the activity made the topic easier to understand. As confirmation of the ratings, 27 students (84.4%) also indicated that they enjoyed the opportunity to debate with their peers.  While only 26 students (81.3%) indicated that they found the lesson and activities enjoyable, no student indicated that they did not find the lesson enjoyable or useful to them.  26 students (81.3%) also indicated that the activity allowed them to understand the conflict between the Sinhalese and the Tamils in Sri Lanka better.  Other reasons which a large number of students indicated as reasons for enjoying the lesson and the activities in the SAC were:

I was able to discuss issues with my classmates (25 or 78.1%)

It was different from the type of lessons that we usually have (25 or 78.1%)

The materials provided were useful/interesting (25 or 78.1%)

The materials provided were different from the textbook (24 or 75%)

It was not boring (23 or 71.9%)

I was able to see both sides of the argument better (23 or 71.9%).

This was also confirmed during the interviews conducted with some of the students.
On the reverse side, students also indicated that they had some problems with the activity.  20 students (62.5%) indicated that there was too much material to read and understand.  19 students (57.6%) felt that the time allocated for the activities was insufficient. 13 students (40.6%) found the materials difficult to understand.
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Teacher Observations
From the observations made by the teacher, the following positive observations were made:

1. 
Students were generally engaged in discussions, debates, presentations, listening to the presenting pairs and filling in the worksheets during the majority of the time.

2. 
There was active participation from almost every student in the class.

3. 
Students were willing to debate to advocate their various positions.

4. 
Students were in general, able to accept the opposite perspectives, even if they did not agree with it totally.

5. 
Students were able to use the information given to them in the handouts to provide evidence to justify their points during the presentation and debate.

6. 
There was little or no negative feelings observed during the course of the activity.

7. 
Students made use of the opportunity to clarify doubts when it arose.

8. 
Students were encouraged by other groups as well.

9. 
Students were more willing to seek the help of the teacher when there was a difficult source to understand or issue to clarify.

10. 
In most cases, students were able to be self-directed learners.

On the negative side, the following were also observed during the course of the activities:

1. 
There were a few students who had not prepared the materials as requested by the teacher as part of their homework before the activity.

2. 
A few students in the class who had poorer language ability did face some problems with trying to understand some of the terms and words given in the sources provided.  These students also had some difficulty in presenting their case and advocating their positions during the debate.  As a result, one or two students did not participate fully in the presentations and debates in certain groups.

3. 
There were one or two groups which did not follow the steps of the SAC.  They proceeded to debate the issue without first presenting their cases and perspectives to the opposing pair.  Such groups later had a greater difficulty accepting the opposite perspective.

4. 
Some students found the materials difficult to understand as the information provided in the handouts and sources was different from the information found in their textbooks.

5. 
Time was a major issue for some groups who were unable to complete certain steps in the SAC.

DISCUSSION OF THE FINDINGS

From the results of the SAC carried out in class, it is clear that SACs hold significant potential for use in the Social Studies classroom.  Some of the major problems facing teachers of Social Studies at present time include the poor attitude and reception of students towards the subject.  Very often, teachers often hear complaints from students that they find the subject boring and of little interest to them.  In addition, a large number of students also complain that the information and the skills required for the subject is too large and difficult to master.  As a result, a significant proportion of students pay less attention to the subject.  Furthermore, some students complain that the time spent on the subject for mastery is not justified when compared to other subjects they have to study for.  Finally, Social Studies (and consequently, the Combined Humanities subject as a whole) has been given less priority compared with other subjects, as the subject is not required for application or qualification to higher levels of education like the polytechnics.  Many teachers are also less than adequately equipped to teach the subject in a more engaging and effective manner that would help their students.  Finally, there is often the perception that Social Studies, because of the importance of National Education placed on it, is often seen as “propaganda”. 

1.  The use of Structured Academic Controversy as a pedagogical instrument therefore can help teachers in resolving some of these issues.  Students enjoy the activity significantly, and as a consequence, also pay more attention and show a higher level of commitment in the subject.  This will very often lead to higher levels of performance in the subject as students commit greater effort and time willingly in the course of learning and studying for a subject which they find enjoyable and meaningful.

2.  As a cooperative learning activity, the use of the SAC lends itself very well in teaching students to think critically about the issue at hand, as well as to be able to see different perspectives on the issue.  This would be of particular use for teachers in teaching skills in writing structured essay question answers.

3.  In addition, as one of the aims of the Social Studies curriculum is the teaching of higher-level thinking skills, the use of the SAC would be able to fulfil these aims and objectives of the curriculum.  This is particularly so since the use of the SAC promotes higher-order thinking skills such as analysis, application, evaluation and synthesis.

4.  The use of the SAC can also be modified to suit the teaching of Source-Based questions.  Given sufficient time, teachers can use the same set of chosen materials, and examine the sources given for its reliability, usefulness and to critique the level of bias in sources.  

5.  Teachers can include materials found in the prescribed texts, so that the teaching of concepts and learning of content can be carried out simultaneously during an SAC.  

6.  It is also obvious that the choice of suitable materials would involve adapting some of the more difficult sources so that students will have less difficulty in understanding them.  It is possible therefore, for teachers to paraphrase more difficult words or phrases in the given sources to suit the language ability of the class concerned.

7.  Teachers may also want to limit the number and length of the sources provided as reading materials to the students, in line with the amount of time available to them for teaching the topic.

8.  The SAC also provides teachers with other additional advantages such as the psycho-emotional needs of students when establishing a less-threatening environment in the classrooms required for successful SACs.  The teaching of conflict management skills would also aid students and help them develop life-long skills.

On the negative side, the activity does generate a higher level of noise compared with other activities that can be carried out in the Social Studies classroom.  Teachers, who are unused to higher noise levels in their classrooms or are uncomfortable with it, may find some difficulty in conducting SACs.  For such teachers, it is recommended that SACs may have to be held in an enclosed room, or in a room away from the general classrooms of the school.  Teachers must be comfortable with such classroom dynamics for the SAC to be run effectively, and for teachers and students both to gain the most from the SAC.
PROPOSALS
For teachers willing to try the SAC, it is recommended that the following topics can be used to provide a starting point in developing the SAC, since it lends itself to discussion of an issue with different perspectives.  The recommended topics for developing SACs and some of the recommended issues are:

1. Merger & Separation
a. Was UMNO responsible for the 1964 Racial Riots in Singapore?

b. Were Economic factors the main cause that led to Separation?

c. Was Separation the only option left for Singapore and Malaysia?

2. Northern Ireland
a. Is there a possibility of peace in Northern Ireland between the Catholics and Protestants?

b. Is the Irish Republican Army (IRA) justified in using military means to achieve their objectives?

c. Is the IRA a group of freedom fighters or a group of terrorists?

3. Conflict Between Countries

a. Is the conflict arising from ideological differences the main cause of war between countries?
b. Was the UN right in interfering in the Korean War?
c. Which country, India or Pakistan, has a stronger argument or case for the control of Kashmir?
4. Diplomacy & Deterrence

a. Can the United Nations be considered successful in bringing and maintaining peace in the world today?
b. Which is more effective – Diplomacy or Deterrence?
5. Education & Health

a. Should Singapore consider adopting a welfare state programme?
b. Has the education system in Singapore been influenced mainly by economic considerations?
6. People – Our Greatest Resource

a. Is the Foreign Talent Scheme the best solution to the problem of low birth rates and an ageing population in Singapore?
7. Good Governance

a. Which is a better governed country – Singapore or Malaysia?
b. Is the feedback process in Singapore effective?
8. Venice – Rise and Fall of a City-State

a. Is the rise of Venice largely due to good-planning by effective leaders?
b. Is the decline and fall of Venice due to the excesses of its society?
As can be seen, the Social Studies curriculum lends itself very well to developing SAC lessons.  From the above suggestions, teachers are free to choose materials from the prescribed texts or to choose materials sourced elsewhere, or both.  This will allow teachers to not only cover the necessary content requirements of the subject, but to also encourage students to read beyond the prescribed texts for broader scope and greater depth.

Precaution
At this point, it should be noted that it is not the aim of this research paper to prescribe the use of SACs in all lessons, or even in the majority of lessons.  It is simply suggested that teachers use SACs as part of the overall pedagogy for the teaching of Social Studies.  It is the variety of well-planned and executed lessons that will engage our students and involve them in becoming self-directed and responsible learners, and to develop a learner-centred environment in our classroom.

It is hoped that the use of Structured Academic Controversy will prove to be a useful and effective pedagogical tool, and that more teachers will be able to conduct effective SAC lessons as part of their overall strategy in the teaching of the subject.
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Appendix A

Lesson Plan
Subject


:
Social Studies

Level



:
Sec 3 Express 

Topic in Syllabus

:
Sri Lanka

Duration


:
2 periods (45 minutes each)

SIOs:
At the end of the lesson, pupils will be able to:

1. Explain the conflict in Sri Lanka, and the motivation behind the LTTE and the Sri Lankan government in the conflict. 

2. Use sources to achieve a more insightful understanding of the opposing perspectives behind the conflict in Sri Lanka.
3. Construct an argument using evidence. 
Prior Lesson Requirement:

Content material covering the topic from the textbook would already have been covered. 

1. Content of the topic of Sri Lanka has been covered in class.

2. Concept teaching on taking on different perspectives has been covered in previous lessons.

3. Rules and steps in SACs covered previously.
	Time
	Description of Activities

	Pre-Lesson Activity
	· Rules on the rules of Structured Academic Controversies covered.

· Social rules of SACs discussed with class.

· Use of TRII-ng method to weigh the importance of different factors in an issue has been covered.

· Prepared charts displayed in class for future reference

· Wordsplash on “What is a Terrorist?” and “What is a Freedom Fighter?” conducted in previous lesson; wordsplash displayed on class notice-board for reference.

· Students have read Handout A and Handout B as homework (Step 1 – Create Case).


Resources/Materials : Worksheet A and Worksheet B, Handouts A and B, coloured paper, mahjong paper
	Time
	Description of Activities
	Resources 
	Teacher Instruction

	Period 1
15 mins
	Introduction – Checking for understanding of the concept Freedom Fighters & Terrorists

· T issues 2 strips of coloured papers to students, blue for FF and yellow for T. 

· T gives instructions to students : I am checking whether you understand the meaning of T and FF. I will show you some attributes of FF and T. If you think what I show refers to T, show me the yellow paper. If it refers to a FF, show me the blue paper. 

·  T shows examples & non examples of the attributes of T & FF

· Students raise paper accordingly 

· T makes a link FF and T to Sri Lanka, NI & Iraq

· T Introduces Question for debate : Are the Tamil Tigers freedom fighters or terrorists?

· T explains that structured academic controversy will be used to debate this issue. .

· T explains the procedure involved.

· Pupils are broken into groups of 4 and within the group divided into 2 pairs. Pairs take on names A and B. 


	Red and green paper

OHTs/PPT on examples & non examples of T & FF. 
	1.  Review Wordsplash activity on the definition of Freedom Fighters and Terrorist.

2.  What is the current view of T in the newspapers today?

3.  Steps in the SAC.



	10 mins
	Step 2 – Strengthen Positions

T asks students to team up with similar pairs and improve their argument. 

2 similar pairs to work together to share their ideas and arguments to strengthen their positions. 


	1.  Reading materials (Handouts 1A & 1B) given to the students for homework.

2.  Share ideas found in WS 1A and 1B.
	1.  Find another similar pair and share your answers.

	15 mins
	Step 3 – Present Case

T gives instructions : 

Each pair to present to the other pair. The listening pair to record main points of the presentations using Worksheet 2 

Pair A  presents to Pair B, & vice versa 

	
	1. Reform into your group of 4; each pair to take turns to present the ideas in your perspective to the second pair.

2.  2nd pair to take notes and listen only.

	Period 2
10 mins
	Step 4 - Debate 

T gives instructions : Students openly argue and support their stand

Students debate on issue
	
	1.  Debate your positions within your groups; make sure everyone participates.

2. Do it forcefully and convincingly.

	10 mins
	Step 5 – Reverse Perspectives
T gives instructions : 
Each pair to reverse positions and prepare case. ( to strengthen case- check with other pairs )  

T gives instructions : 
Each pair to present new position to second pair.  

Students work in pairs and upon teacher’s cue, present argument


	1.  Students to given second Handout.


	1.  Pairs to collect the 2nd set of Handouts.

2.  Drop your position and take on the opposite perspective.

3.  Present your new perspective to the opposite pair in your group.

	10 mins
	Step 6 – Group Consensus

T gives instructions : 
Groups will drop positions and debate and come to a group consensus and write their decision on mahjong paper. 

Students debate and write down argument and put up paper on wall. .


	Mahjong paper, markers
	1. Drop all positions.

2.  Try to come to a compromise/middle position that you al agree on (win-win position).

3.  Present your argument/position on the paper provided.

	10 min
	Conclusion 

Teacher invites contributions from different groups on their consensus.

Students present their argument.
T sums up main points and purpose of activity in relation to answering structured essay questions.


	Mahjong paper,

markers
	1.  Present a summary of your group’s compromise/ middle position to the rest of the class.

	Post-lesson Activity
	Pupils to write an SEQ on the following topic:

“The Tamil Tigers are terrorists.” How far do you agree? Explain your answer. 


	
	


Appendix B

Handout A

Are the Liberation Tamil Tigers of Eelam (LTTE) a group of Freedom Fighters or a group of Terrorists?

Position A:  The LTTE are terrorists.

Source A: Comments made by an American independent organization to assist journalists, students and interested citizens in the United States and other countries to better understand the world and the foreign policy choices facing the United States and other governments.
	Can terrorism be clearly defined?

Even though most people think they can reorganize terrorism when they see it, experts have had difficulty coming up with an ironclad definition.  The State Department defines terrorism as “premeditated, politically motivated violence perpetuated against noncombatant targets by sub-national groups or clandestine agents, usually intended to influence an audience.”  In another useful attempt to produce a definition, Paul Pillar, a former deputy chief of the CIA’s Counterterrorist Center, argues that there are four key elements of terrorism:

It is premeditated – planned in advance, rather than an impulsive act of rage.

It is designed to change the existing political order.

It is aimed at civilians – not at military targets or combat-ready troops.

It is carried out by sub-national groups – not by the army of a country.

What is the difference between a terrorist and a freedom fighter?

It’s tough to say, according to experts – largely because they are overlapping categories.

Terrorism is a tactic, and “freedom fighting” describes a motivation, so a person or group could be engaged in both at the same time.  Experts say whether one calls a particular group “terrorist” or “freedom fighters” often largely depends on whether one thinks the group’s ends justify its violent means – which in turn, depends on one’s politics.  Foe example, Palestinian suicide bombers are described as terrorists in Israel and in the United States, but many Arabs and Muslims and some Europeans view their attacks as a legitimate part of the struggle for Palestinian national liberation.


http://www.cfrterrorism.org/policy/guerilla.html

Source B:  Comments by John Bolt, a professor at Calvin Theological Seminary in Grand Rapids, Michigan, USA, November 14, 2001

	Terrorists or Freedom Fighters: What’s the difference?

Let’s apply this difference to terrorists and freedom fighters.  The issue at hand is not whether fighters for a noble cause often act in cruel and destructive ways.  Such actions, however, have as their goal acquiring or re-acquiring something valuable, something highly desired.  This may be land, sovereignty, or political goals such as liberty or economic equality.  Freedom fighters usually come from oppressed or marginalized groups that have been deprived of something important, such as a homeland, and their struggle to obtain it or gain it back.

This is not so with terrorism.  Terrorists are less concerned with acquisition than they are with destruction.  They are usually clever enough to cloak their motives by hijacking the popular will of an oppressed people, but their wrath is not appeased when they acquire what they want.  The real goal of terrorist groups is not acquiring but destroying. Terrorism is thus qualitatively different from armed movement for freedom and liberty.


http://www.acton.org.ppolicy/comment/article.php?id=60
Source C: The comments of a British newspaper, The Economist (UK), 10th to 16th February 1996.

	“The trouble with Sri Lanka is that the would be splitters (secessionists), the Tamil Tigers, have failed to establish that even their own people, let alone a majority of Sri Lankans want to see the country broken up.  Instead the Tigers are trying to achieve their end by violence.  The Government, by contrast, has done its best to satisfy the reasonable demands of both Sri Lanka’s main ethnic groups, the Sinhalese and the Tamils.  It is time that this was more widely recognised, and the Tigers were seen for what they are: TERRORISTS.  Peace is not the Tigers aim unless it comes with secession.  It is certainly not the aim of their leader, Vellupillai Prabhakaran.  Time and again, most recently in December, he has rejected it when it was on offer.  The evidence is that he much prefers killing to democracy and has no wish to test the opinion of the people in whose name he commits so much murder.”


http://www.totse.com/en/politics/terrorists_and_freedom_fighters/ltte1.html
Source D: Excerpts from the Country Reports issued by the United States Department of State on the activities of the LTTE.

	The LTTE continued to attack civilians. The LTTE regularly committed extrajudicial killings, including killing prisoners taken on the battlefields, and was also responsible for disappearances, torture, arbitrary arrest, detentions, and extortion.  After a period of relative calm at the beginning of the year, the LTTE began a long series of attacks, killing close to 100 civilians, including moderate Tamil politician, Dr. Neelan Tiruchelvam.  In the north, at least 14 persons found guilty of offenses by the LTTE’s self-describes courts were killed by public execution and their bodies tied to lamp posts or otherwise left for public display. Through a campaign of killing and intimidation, the LTTE continued to undermine the work of the local government bodies in Jaffna whose members were elected in free and fair elections in January 1998.  In addition, the LTTE warned Tamil politicians in the east to discontinue their political activities during part of the year; however, they later lifted their ban on such activity.


http://www.state.gov/www/global/human_rights/1999_hrp_report/srilanka.html
Source E:  A report on the activities of the LTTE during an attack on a Sinhalese village.

	The brutal slaughter of innocent, uninvolved civilians as soft targets continues unabated. None of these men were even remotely involved with the Security Forces. They were honest-to-goodness hardworking tillers of the soil, eking out an existence from rice farming.

Internationally, the terrorist spin doctors, lobbyists, apologists, and supporters have gone into overdrive claiming that they are the victims of an intransigent, bloodily repressive government bent on annihilating the Tamil community. However, the ground reality is otherwise. To date and still counting, there have been 122 serious violations of the terrorist’s so-called unilateral ceasefire declared on 24 December 2000. These blatant violations have resulted in five deaths, two wounded, and one missing person amongst ordinary folk. On the military side, there have been four deaths and 49 wounded in action. That is the plain truth about the terrorist’s cease-fire, now entering its third (!) month, and it also says a great deal about their credibility. 

Indeed, the Killing Fields are not limited to Wahalkada village. The Killing Fields encompass the entire Island of Sri Lanka as these cowards strike without warning, wantonly maiming and killing ordinary men, women and children. Their cease-fire was supposed to be a goodwill gesture. Could this latest of outrages be another one of their goodwill gestures?                                                      


http://www.sinhaya.com/killing_fields.htm
Source F: A report of the activities of the LTTE aimed at removing all Sinhalese from areas which they claim as part of Eelam, the new Tamil nation using a process known as “ethnic cleansing”.
	One of the main strategies used by the Liberation Tigers of Tamil Eelam is to ethnically cleanse areas so that they could claim the land and resources.  In most of the cases they were ruthless in implementing this strategy.  In many cases there would be no warnings.  LTTE cadres would storm in to a village which would be inhabited by another ethnic group such as Sinhalese or Muslims. LTTE cadres would perpetrate genocide.  These events are used as publicity for warning other surrounding villages so that they would flee their ancestral lands and become refugees in secure areas.  LTTE would send messengers to some towns and villages demanding that the inhabitants leave, in most cases within 24 hours. Whoever refused or was slow would be slaughtered.

This policy of ethnic cleansing would continue until protection was given to the villages that still stood. Still, to this day LTTE maintains a policy of ethnic cleansing by harassing villagers living in remote villages.  LTTE cadres would sneak in to villages and set fire to crops and other important sites.  LTTE cadres would also carry out hit and run operations against villages, in many instances using mortars and firearms.


http://www.spur.asn.au/attro/index.htm
Source G: A summary of the use of tortures and abductions by the LTTE.

	The LTTE is well-known for committing abductions and torture.  Most abduction victims are children or skilled workers of specific disciplines.  Most children are abducted before their teen years and trained as child soldiers to fight within LTTE ranks.  In many cases, the parents of Tamil children are given an ultimatum.  They can raise a large sum of money for the LTTE or they will have to forgo one child from their family for the LTTE cause.  In most cases, the sum of money demanded is an impossibility for the families.

Skilled workers are abducted by the LTTE for building and maintaining infrastructure.

The first stage of the torture of an abductee would be to brutalise the victim to complete submission.  Any refusal would be met with further torture.  When submission of the victims is assured, they are used by the LTTE as slaves for skilled tasks.

It has also been reported that captured civilians and security forces personnel are also being used for extracting blood.  In the majority of the cases, blood would be extracted out of the victims in the LTTE until the victims die from a lack of blood.


http://spur.asn.au/attro/index.htm
Source H: Excerpts from a letter written by a Sri Lankan Tamil.

	If the Tamils were the majority community in this country would they have tolerated a fraction of 

these betrayals from a minority community? I, as a Tamil, can boldly say 'Never'! 
How many of our leading Tamil politicians like Messrs. Ponnambalam and Thondaman* have 

exhorted the Tamils not to engage or indulge in such activities as smuggling arms and ammunition 

into upcountry areas or to Colombo? 
I am deeply appreciative of the tolerance and kindness shown by the Sinhalese in the South when 

they have to accommodate displaced Tamils and Muslims as refugees among them. 
How despicable it is to bite the hand that feeds them! The botched attempts to take over temple 

land at Dighavapiya and the request to set aside a percentage in premier Buddhist schools for other religions are other sinister attempts to get the maximum out of a government which is bending backwards to please minorities in order to please foreign funded peace mongers and local NGO's who are in their pay. Where in the world do we hear national anthems being sung in different languages! 
Another frequently quoted argument is that by redressing the legitimate grievances of the Tamils in 

the North and East the LTTE would have no cause to espouse and the support base of the LTTE 

would be completely destroyed. This is a very naive argument, just as much as the JVP in the South 

had no public support but only terror tactics to frighten the people into submission in the late 

eighties, so is the LTTE. If not for their terror tactics no sane Tamil would support them either here 

or abroad. 
* Military leaders of the LTTE


http://www.spur.asn.au/facts.htm
Source I: A view posted on a Sinhalese website

	Freedom-fighters are, by definition, fighting for the freedom to govern their own country. No one can claim to be fighting for ‘self-determination’ or freedom in someone else’s country!  For example, Tamil terrorists cannot claim to be fighting for freedom in the UK, Canada, France, Sri Lanka or in any other country other than in their own country!  And their ‘own country’ is, by definition, their motherland!  Since the Tamil motherland is Tamil Nadu (where 62 million Tamils live) any ‘freedom fighting’ – or ‘liberation fighting’ – can only be carried out there.  Sri Lanka, on the other hand, is the motherland of the Sinhala Nation and only Sinhalese can engage in freedom fighting there!

People like Mandela (of South Africa) and Begin (of Israel) were fighting in their own motherlands and were therefore not terrorists but freedom fighters, unlike the Tamil terrorists!  Since the Tamil terrorists, whose motherland is Tamil Nadu, are attempting to seize part of the territory of the Sinhala Nation’s country, they are effectively attempting to carry out a conquest!  They are, therefore, not just terrorists, but camouflaged invaders.


http://www.spur.asn.au/FAQ-012_Are_the_LTTE_terrorists_or_freedom_fighters.htm
Source J: Excerpts from a speech by Chandrika Kumaratunga of Sri Lanka, 4th February, 1998.

	I further (now) quote the words of S.W.R.D. Bandaranaike who stated in presenting the Tamil Language Bill in Parliament (in 17th July 1958) so that we can march forward together and achieve the progress under this freedom which we have, freedom for the Sinhalese . . . .Yes, Malays, for the Burghers* . . . .

The shrill screams of hatred and violence of the extremist few are being drowned by the sweet sounds of the multitude, calling for unity, harmony and brotherhood.  We shall no more permit our people to be drawn down in a quagmire of jealousy, greed and bigotry.

In this year, we must continue to commit ourselves to end the ethnic strife that bedevils our nation, while defending the territorial integrity of Sri Lanka.  We must have the wisdom, statesmanship and the courage to succeed in our quest for lasting peace, which I am confident, could be attained through the negotiated political solutions we have proposed.

*other minority groups in Sri Lanka


http://www.umiacs.umd.edu/~louiqa/ind98
Source K: From a forum on Sri Lanka

	I believe LTTE is a ruthless terrorist organization in the world based on the following list. I’d like to see how you see them.

LTTE has killed thousands of their own people who voiced their opinion against them.

LTTE uses civilians as human shields to protect themselves against attacks.

LTTE has assassinated many Tamil leaders so that only they can represent Tamils.

LTTE has destroyed a number of Public owned properties in Sri Lanka including the railways and airplanes.

LTTE has systematically assassinated a number of Political leaders.

LTTE assassinated the Indian Prime Minister.

LTTE employs children as small as 11 years old as soldiers in the war.

LTTE uses ruthless killings of innocent unarmed civilians to ethnically cleanse villages in the North.

LTTE uses propaganda to cover their own crime and violence.

LTTE has been recognised as one of the major drug trafficking groups.

LTTE has been recognised by the USA and UK as a terrorist organization.

LTTE has wiped out all but their own Tamils in Northern Sri Lanka.

LTTE has agreed to peace, but broke the agreement and killed a number of unarmed servicemen.

LTTE has used peace talks to re-group and conduct attacks.


http://www.infolanka.com/ubb/Forum1/HTML/003918.html
Student Worksheet 1A
Is the Liberation Tamil Tigers of Eelam a group of Freedom Fighters or a group of terrorists?
Position A: The LTTE are terrorists.

As you research your position, you can use this form to take notes. In the first column, identify the reasons why you feel that the LTTE are terrorists. In the second column, write your interpretations and justify your stand. 

	Reasons why the LTTE is a group of terrorists.
	Supporting evidence

	
	


Handout B

Are the Liberation Tamil Tigers of Eelam (LTTE) a group of Freedom Fighters or a group of Terrorists?

Position A:  The LTTE are freedom fighters.

Source A: Comments made by an American independent organization to assist journalists, students and interested citizens in the United States and other countries to better understand the world and the foreign policy choices facing the United States and other governments.
	Can terrorism be clearly defined?

Even though most people think they can reorganize terrorism when they see it, experts have had difficulty coming up with an ironclad definition.  The State Department defines terrorism as “premeditated, politically motivated violence perpetuated against noncombatant targets by sub-national groups or clandestine agents, usually intended to influence an audience.”  In another useful attempt to produce a definition, Paul Pillar, a former deputy chief of the CIA’s Counterterrorist Center, argues that there are four key elements of terrorism:

It is premeditated – planned in advance, rather than an impulsive act of rage.

It is designed to change the existing political order.

It is aimed at civilians – not at military targets or combat-ready troops.

It is carried out by sub-national groups – not by the army of a country.

What is the difference between a terrorist and a freedom fighter?

It’s tough to say, according to experts – largely because they are overlapping categories.

Terrorism is a tactic, and “freedom fighting” describes a motivation, so a person or group could be engaged in both at the same time.  Experts say whether one calls a particular group “terrorist” or “freedom fighters” often largely depends on whether one thinks the group’s ends justify its violent means – which in turn, depends on one’s politics.  Foe example, Palestinian suicide bombers are described as terrorists in Israel and in the United States, but many Arabs and Muslims and some Europeans view their attacks as a legitimate part of the struggle for Palestinian national liberation.


http://www.cfrterrorism.org/policy/guerilla.html

Source B:  Comments by John Bolt, a professor at Calvin Theological Seminary in Grand Rapids, Michigan, USA, November 14, 2001

	Terrorists or Freedom Fighters: What’s the difference?

Let’s apply this difference to terrorists and freedom fighters.  The issue at hand is not whether fighters for a noble cause often act in cruel, and destructive ways.  Such actions, however, have as their goal acquiring or re-acquiring something valuable, something highly desired.  This may be land, sovereignty, or political goals such as liberty or economic equality.  Freedom fighters usually come from oppressed or marginalized groups that have been deprived of something important, such as a homeland, and their struggle to obtain it or gain it back.

This is not so with terrorism.  Terrorists are less concerned with acquisition than they are with destruction.  They are usually clever enough to cloak their motives by hijacking the popular will of an oppressed people, but their wrath is not appeased when they acquire what they want.  The real goal of terrorist groups is not acquiring but destroying. Terrorism is thus qualitatively different from armed movement for freedom and liberty.


http://www.acton.org.ppolicy/comment/article.php?id=60
Source C: Excerpts of comments made by Manivannan, Head of LTTE International Coordinating Office, Tamil Eelam.

	Are the Liberation Tigers an organization of terrorists?

The primary motive of the Sri Lankan Government's international propaganda is to portray the Liberation Tigers as a terrorist organisation and its war with the Sri Lankan armed forces as terrorist activities. Its principal objective is therefore to cause damage to the image of the Liberation Tigers in the outside world and thereby belittle the Eelam liberation cause.
The Liberation Tigers of Tamil Eelam is the national liberation movement of the Tamils. It is an organisation with a long history of the Tamil liberation struggle for the past 24 years. It is a national organisation with an infrastructure consisting of military, political, social, economic and legal institutions. It. has been forced to resort to armed struggle after all the democratic and non-violent struggle of the Tamil people to win their legitimate rights had ended in failure.
The Liberation Tigers of Tamil Eelam (LTTE) had been recognised by both the Sri Lankan and Indian Governments at one time or another. And during the recent cease-fire, the Governments of Norway, Netherlands and Canada had recognised it as a national liberation movement and had volunteered their services as observers.


http://www.totse.com/en/politics/terrorists_and_freedom_fighters/libtiger.html
Source D: The leader of the Tamil Tigers, Velupillai Pirapaharan said this at an interview with Sunday Magazine, India, 11-17 March 1984.

	Q:  How would you defend your movement from being called a “separatist” one, and that you are all not freedom fighters, but “terrorists”?

A:  It is wrong to call our movement “separatist”.  We are fighting for independence based on the right to national self determination of our people.  Our struggle is for self-determination, for the restoration of our sovereignty in our homeland.  We are not fighting for a division or separation of a country but rather, we are fighting to uphold the sacred right to live in freedom and dignity.  In this sense, we are freedom fighters, not terrorists.


http://www.eelam.com/interviews/leader_march_84.html
Source E: Excerpts from “Why the Liberation Tigers of Tamil Eelam is not a Terrorist Organisation” by Karen Parker, San Francisco, USA in the Proceedings of International Conference On Tamil Nationhood & Search for Peace in Sri Lanka, Ottawa, Canada 1999 

	I state categorically that the LTTE is not a "terrorist" organization but rather an armed force in a war against the government of Sri Lanka. Characterization of the LTTE as a "terrorist" organization is politically motivated, having no basis in law or fact. This memorandum provides a brief legal analysis to support my view. 

A war of national liberation exists if armed conflict exists between the armed forces of a government against the armed forces of a people that has the right to self-determination. In my view, the war in Sri Lanka is a war of national liberation because the Tamil people have the right to self-determination. This is because the Tamil people, the original inhabitants of the north and east of the island of Ceylon, had their own state complete and separate from the Sinhala state prior to colonization by the British. The Tamil people, primarily Hindu, and secondarily Christian and Muslim, speak their own language and have their own traditions and customs. The Sinhala people are primarily Buddhist, and secondarily Christian and their traditions and customs reflect that heritage.

I have noted "condemnation" of the LTTE by the government and others for carrying out military operations that are not prohibited in humanitarian law. For example, the LTTE shot down a number of airplanes and sank a number of ships of the Sri Lankan forces. These actions were called "terrorist" by the government of Sri Lanka. These are not violations of humanitarian law and therefore cannot be characterized as "terrorist". 

I do note, however, the rampant disregard of humanitarian rules by the government forces in persistent and repeated military operations against hospitals, schools, market places, churches and locations with a strong historical and cultural significance to the Tamil people. I also note the difficulty in establishing the culpable party(ies) in a number of situations where the LTTE has been accused by the government of killing civilians. This is not to say the LTTE have not resorted to killing of civilians. However, the fact that the government accuses the LTTE does not mean the LTTE actually carried out the acts in question. The government's rejection of impartial, international fact-finding makes ascertaining the truth ever more difficult. 


http://www.tamilcanadian.com/cgi-bin/php/pageview.php?ID=697&SID=123
Source F: A news report from the Pakistani paper, Dawn, 9th April 2004

	“The Tigers want negotiations to start soon and to continue the process that commenced (in September 2001),” said Dharmaratnam Sivaram, editor of ‘Tamilnet’, a website that reflects the LTTE’s views.  “They are not in favour of a new process being initiated.”

The votes cast in favour of LTTE’s positions at the elections will also be difficult to ignore, Sivaram explained during an interview.  “This has definitely strengthened the Tiger’s position going in for the next round of talks.”

At this month’s poll, the LTTE-backed Tamil National Alliance (TNA) won 22 parliamentary seats in the country’s predominantly Tamil northern and eastern provinces, the areas where the LTTE had waged an over 20-year separatist struggle to carve out the state of Tamil Eelam.


http://www.dawn.com/2004/04/09/int13.htm
Source G: LTTE argument on why they have the right to use military force in the conflict in Sri Lanka.

	It was a permanent Sinhala majority, which through a series of legislative and administrative acts, ranging from disenfranchisement, and standardisation of University admissions, to discriminatory language and employment policies, and state sponsored colonisation of the homelands of the Tamil people, sough to establish its hegemony over people of Tamil Eelam. . . . . .

These legislative and administrative acts were reinforced from time to time with physical attacks on the Tamil people with intent to terrorise and intimidate them into submission. It was a course of conduct which led eventually to rise of Tamil militancy in the mid 1970s with, initially, sporadic acts of violence. The militancy was met with wide ranging retaliatory attacks on increasingly large sections of the Tamil people with intent, once again to subjugate them. In the late 1970s large numbers of Tamil youths were detained without trial and tortured under emergency regulations and later under the Prevention of Terrorism Act which has been described by the International Commission of Jurists as a 'blot on the statute book of any civilised country'. In 1980s and thereafter, there were random killings of Tamils by the state security forces and Tamil hostages were taken by the state when 'suspects' were not found.

We are a liberation movement which was compelled to resort to the force of arms because all force of reason had failed to convince the successive Sri Lankan government in the past. Further under conditions of national oppression and the intensification of state terrorism and genocide against our people, the demand for a separate state become the only logical expression of the oppressed Tamil people. Our armed struggle is the manifestation of that logical expression.


Source: http://www.eelam.com/introduction/legitimacy.html
Source H:  Comment by a Working Group chaired by Goran Backstrand, of the Swedish Red Cross at the Second Consultation on Ethnic Violence, Development and Human Rights, Netherlands, in February 1985.

	There was a general consensus that within Sri Lanka today, the Tamils do not have the protection of the rule of law, that the Sri Lankan government presents itself as a democracy in crisis, and that neither the government, nor its friends abroad, appreciate the serious inroads in democracy which have been made by the legislative, administrative, and military measures which are being taken.  The extreme measures which are currently being adopted by the government inevitably provoke extreme reactions from the other side . . . . The normal life of the (Tamil) population of the North has been seriously affected.  People either have great difficulty or find it completely impossible to continue with their employment and there is a severe shortage of food and basic necessities.  Many Tamils are daily fleeing across the Palk Straits to Southern India.  The continuing colonization of Tamil areas with Sinhalese settlers is exacerbating the situation . . .  and the country is on the brink of civil war.


http://eelam.com/introduction/legitimacy.html
Source I: Excerpt from “State Terror – “Black July” Re-Visited” by Ana Pararajasingham, Founder Secretary of the Australian Federation of Tamil Association. 

	In late July 1983, Colombo, Sri Lanka’s capital literally burst into flames as angry mobs of Sinhalese went on a rampage burning, looting and terrorising the occupants of Tamil homes in an orgy of violence unparalleled in the Island’s history. The Government line was that this was a spontaneous backlash by the Sinhalese people to the killing of thirteen Sinhalese soldiers in the north by Tamil guerrillas (LTTE – Liberation Tigers of Tamil Eelam) fighting for an independent state of Tamil Eelam comprising the North and Eastern parts of the Island. . . . . .

Nine months after the event, in March 1984, following his fact finding mission to Sri Lanka, Paul Seighart, the Chairman of the British Section of the International Commission of Jurists had this to say, “Clearly this was not a spontaneous upsurge of communal hatred among the Sinhala people. It was a series of deliberate acts, executed in accordance with a concerted plan, conceived and organised well in advance.” . . . . .

Such a conclusion was hardly surprising given that state-sanctioned anti-Tamil violence had become a common feature in the Island’s post-colonial political landscape. Such violence had in fact preceded the emergence of Tamil militancy by about twenty years. According to Stanley Tambiah, Professor of Anthropology at Harvard University and curator of the South Asian Ethnology at the Peabody Museum, between 1958 and 1983 there have been “seven occurrences of mass violence unleashed by segments of the Sinhalese population against Tamils”.


http://www.tamilcanadian.com/cgi-bin/php/pageview.php?ID=463&SID=76
Source J: From a forum on Sri Lanka.

	I believe SLA is a ruthless terrorist Army in the world based on the following list. I'd like to see how you see them. 

SLA has killed 65 000 innocent Tamil people who voiced their opinion about their basic human rights.
SLA uses civilians as human shield to protect themselves against attacks.
SLA has assassinated many Tamil leaders so that they can OPPRESS Tamils. (Kumar Ponnambalam)
SLA has destroyed number of public-owned properties in Tamil Eelam including Railway and Airplanes.[JAFFNA Library, Schools, Temples, Churches, etc.]
SLA has systematically assassinated number of Tamil Babies & Mothers & Fathers.
SLA Dug many mass graves for innocent young Tamils.
SLA abused children as small as 11 years old. Child Molestation is practised on their captivities.
SLA uses ruthless killings of innocent unarmed civilians to ethnically cleanse villages in the North. [e.g. the village of Weli Oya and more]
SLA uses propaganda to cover their own crime and violence. [They are the best in the world at doing this.]
SLA has been recognized as one of the major child, mothers and sisters rapists in the world today.
SLA has been recognized by all the people with common sense as a Terrorist organization.
SLA has wiped out 65,000 the Tamils from Northern Sri Lanka.
SLA has never been interested to peace, but broke and bombed Jaffna one too many times.
SLA has used peace talks to re-group and conduct attacks.


http://www.infolanka.com/ubb/Forum1/HTML/003918.
Student Worksheet 1B
Is the Liberation Tamil Tigers of Eelam a group of Freedom Fighters or are they a group of terrorists?
Position B: The LTTE is a group of freedom fighters.
As you research your position, you can use this form to take notes. In the first column, identify the reasons why you feel that the LTTE is a group of freedom fighters.  In the second column, write your interpretations and justify your stand.

	Reasons why the LTTE is a group of Freedom Fighters
	Supporting evidence



	
	


Student Worksheet 2

As you listen to your classmates presenting their positions, record the key points made by them in the first column below.  You can also record your reactions to their points made in the second column below.

	Main points
	Your reactions

	
	


Student Worksheet 3

Reaching consensus

After considering the arguments raised from both sides, try to come to a common conclusion on whether the LTTE is a group of Freedom Fighters or a group of terrorists.  Then weigh the factors according to what you would consider the most important reasons in this argument using the TRII-ng method.

	Position A- The LTTE are Terrorists - main ideas
	Ideas that might work for both
	Position B- The LTTE are Freedom Fighters - main ideas

	
	
	


ABSTRACT





The use of Structured Academic Controversy (SAC) as an instructional procedure has been promoted extensively by David W. Johnson and Roger T. Johnson, particularly at higher levels of education, especially at college and university levels.  The method involves the use of arousing intellectual conflict, and is based on both theoretical and practical reasons.  In Singapore, the use of SACs has only recently received more support, but again, at higher levels of education.  The purpose of this review is to examine the theoretical foundations of the activity, and to explore how this instructional activity can be used in the Social Studies classroom.  An attempt is also made to examine how the use of such a strategy can help classroom teachers fulfill the aims and objectives of the Social Studies curriculum, and also to understand the other, indirect benefits of the activity, such as the social and psychological domains, in enriching student learning in the Social Studies classroom.  An example is presented, and a simple action research study carried out to determine the exact benefits derived from carrying out the activity is discussed.





Figure 1.  The Process of Controversy





1.  Categorising, organising, and deriving conclusions from present information and experiences.
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support, self-esteem, attraction
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               controversy.





(Source: D. Johnson, R. Johnson & Smith, 1996)
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